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PREFACE

~

In June 1974, the Community Service fzciety issued a Report on Bilingual
Education, the result of a year long study of programs fof pupils with English
language difficulties in New York City public schools.

The issue of bilingual education was of interest because of the Society's
established commitment to the disadvantaged, specifically the economically de-
prived and those who suffer from discrimination.

Shortly after the issuance of this report and following a‘class action
sulit brought against the Board of Education.in U.S. Pederal District Court,
Southern District of New York, by Aspifa of New York, Iné., et al., on behalf
of youngsters born in Puerto Rico or of parents recehtly arrived from there,
Federal Judge Marvin E. Frankel signed a Consent Decree which required the
Board of Education to implement a bjlingual program elong specific guidelines.
As a first step in this implementation, the Board of Education was to desig-
nate pilot or modél schools in which to begin a planned program in February

1975.

In view of the Consent Decree and the continuing interest of the Society
in the affected school population, €SS devoted its efforts to monitoring tﬂé
bilingual pilot programs in the spring of 1975.

This study was conducted for the Society by its Committee on Education,
whose own members and staff, assisted by bilingual volunteersmfrom~other a
agencies, participated in the monitoiring of the bilingﬁal program in the PFllot
Schools. In an orientation session for the monitoring teams, guidelines were
formulated to serve as the basis for the observations. A questionnaire was al-

so devised by CSS for use in interviews with staff of the Pilot Schools. (See

Appendix A)
cEB 151977
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BACKGROUND OF THE CONSENT DECREE

A class action which was comménced on September 20, 1972, by Puerto Rican
and other Hispanic public school children, their parents, Aspira of New York,
Inc., and Aspira of America, Inc,, against the Board of Education of New York
City, the Chancellor of tﬁé City School District and verious community school
district officials, was settled on August 29, 1974, by a Consent Decree signed
by United States District Jﬁdge Marvin E. Frankel.

| The group 8§ children affected by the mandates in the Consent Decree are
"all New York City public school children whose English language deficiency pre-
vents them from effectively participating in the learning process and who can
more effectively participate in Spanish.”1 ' G

The decree mendates that "An improved method for accurately and systemati-
cally identifying and clgssifying children who are Spanish-speaking o; Spanish-
surnamed will be designed and implemented by the Board of Education."

| These children are required by the decree to receive: (1)’'a program designed
to develop the child's ability to speak, understand, read and write the Englis
language, (2) "substantive courses!” or subject area instruction in Spanish
(e.g., mathematics, science, dénd sécial studies ), (3) a planned program "designed
to reinforce and develop the’éﬁild's ugse of Spanish,” and to introduce reading
comprehension in gpénish to children entering the school system whose reading
readiness assessgéht indicates this need. In addition,provisions must be made
to allow the children to "spend maximum time with other children so as to avoid
isolation and segregation from their peers."3 |

In addition to other provisions, the decree also requires the Chancellor
to identify a number of elementary, junior high and high schools as Pilot

Schools to serve as models for the Program.

In February 1975, a total of forty elementary, junior high and high schools

8
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were identified and designated as Pilot Schools. These schools were to provide
a complete bilingual program for all students within each school who had been
identified as needing the Program. Furthérmore, the Pilot Schools were fo serve
the purpose of "among other things, demonstrating on a systematic basis to
school personnel on a borougﬂ~wide level the means of developing, implementing,_
and operating the Program." They were also required by the decree to serve as
training centers for appropriate school personnel in other schools.

The agreement calls for the Board of Education to fully implement the Pro-

gram for all children in the described category by September 1975,

iv




GOALS AND REQUIREMENTS CF A BILINGUAL PROGRAM

The reseerch previously conducted by CSS, the mandates of the Consent Decree,
and a Special Circular prepared by the Office of the Chancellor, Board of Educa-
tion of the.City af New York, defining minimum stendards for the progrem de-
scribed in the decree, provide a gulde to underétanding the goals and require-
ments of a bilingual program: |

1. Provision of "a meaningful opportunity (for Hispanic children) to

partIcipate in the educationgl program (which) their iack of English
might otherwise foreclose." e

2. Proper screening: Iﬁ order to set up an effective progream, valid
testing instruments must be developed and administered properly so that
children are appropriztely placed.

3. Development of English languasge proficiency to ensble children to
"participate on an equal basis with English speaking students." 6 '

"When a child is able to perticipate effectively in_ the learning
brocess in English, as determined by an assessment of the child’'s
language skills, the child is no longer required to receive this program.
Further participation in a bilingual progrem may be considered as an
educational option for a child who is no-longer required to receive this
program should the parent want a bilinguel progrem for that child." 7

L. Suitable bilingual curriculum materials: Books and materiels must
be appropriate to the curriculum, geared to the proper grade level, and
relevant to the child's culture and experience. If there are no such
tools available, their development is a primary objective.

prrreme

5. Integration: Encouragement of effective interaction between English
end non-English speaking children.

6.. Perent perticipation: To involve Spanish-speeking parents in the
education of their children.

7. Ongoing evaluation: 1In ofder to agsess the results of different
teaching methods and technliques for the purpose of improving the bilin-
gual program, '

With the conviction that an effective bilingual program“would meet these
requirements,CSS began its monitoring of the first stage in the implementation

of the Consent Decree.




MAJOR FINDINGS

1. An atmosphere of excitement and enthusiasm permeated most of the Pilot
Schools.. The bilinguel staffs are dedicated and committed to the Program. ' The
comfortable felationship between students and teachers who understand and speak
their language has had a positive impact on the students, who seem interested,
are attentive, and take pride in their accomplishments.

2. hTeachersvﬁere actively involved in curriculum planning, in searching out
and creating instructional materials appropriate to the program,'and in sharing
experiences at workshdps conducted after school whiéh they attended voluntarily.
Teachers also involved parents in these activities. _

3. Most of the teaghers in the Program had a good command ;f both English and
Spanish.,

4, In the majority of the schools, instruction in social +tvdies, maethematics
and natu;al science was conducted in Spanish. Oné school conducted all classes
in English, and others utilized both languages.

5. English language instruction was the ﬁeakest component in the programs of
most of the school; visited. TIittle effoit wes made to develop conversational
skllls or the ability to conceptualize in English, and there was no eviﬂence

of any program designed to accommodate different 1évels of linguistic compe-

tence among the pupils.

. 6. Spanish language instruction was well planned and executed. In one school

thé ﬁtilization of a Spanish Language Leboratory was credited with having great-
‘

1y improved the English reading achievement of students using the laboratory.-

7. & bicultuial component was included in thé program in all of the Pilot

Schools. séme integrated this into the regular curriculum, while in other

scﬂools the cultural compohent was limited to flag displays or celebrations of

vi
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holidays.

8. Though the Pllot Schools stated that integration of bilingual children with
others was promoted thmwugh a variety of activities, observers reported a
pattern of segregation in the schools visited. To some degtee this was due to
the absence in many of the Pilot Schools of any significant number of students
of other ethnic groups who are English-dominant.

9. In almost all instances the Pilot Schools selected were schools which were
aiready engaged in providing bilingual education through Federal and/or State ~
funded progiams. As such, they did not serve as models té demonstrate the

‘ step-by-step development of a new rrogram,

10. Additional tax levy funds of as much as $35,000 per Pilot School were, in
most instances, used to enrich these progrems through acquisition of additional
curricular materials, and to improve services thiough'employment of additional
resource tersonnel tnd paraprofessibnal staff. . ’ -

11. Tests designed for the selection of the target population and administered
in October 1974 were deemed invalid for measuring what was intended; the sub-
Jective judgments of teachers were therefore more generally used fof this pur-
pose in the Pilot Schools. New tests were thereafter developed and administered
in the late spring for identification of students for the September 1975 term,
but these tests were also criticized ag inadquate instruments by the bilinguai
teachers. | v

12L A crltical need exists for Spanish language texts appropriate to the tar-
get population in the Clty schools, particularly in social studies and in read-
ing.

13. Initial parental apprehension or opposition to bilingual education was re-

ported to have been encountered in a‘small number of the schools visited. This

»
i
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was overcome through workshops and the opportunity to observe the program in
operation. — |
14, Most of the bilinguel educators interviewed were reluctent to make any
estimate of hoﬁ léng it migh' e th- s the program to develop
spfficient English languag. ._.alc Ll ir education in aﬁ'aii;
English class, Most favored a "maintenance' program (maintaining the first
language while learning English) throughout fhe'child's‘séhodl'caiéef;wiéfhérw'
then a "transitional" progrem (transition to an all-Engliéh”class when English
language proficiency permits). | '

i
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RECOMMENDATIONS

In view of the overall éoals of bilingual education and fhe Boafd of Edu-
cation's acknowledgement of its responsibility to provide programs in which
bo*th English-spesking and non English-speaking children "can effectively
participate and learn,” the Community Servire Sucic  recommends the
following:

1. Curriculum Development: The Board of Education's Division of Fducationsal

Plenning end Support should design a curriculum guide for bilingual teachers
which will deal with the sequence of language skills which need to be developed
in both Spanish and English for the majority of Hispanic children who may speak
both languages but are not proficient in either.

It is not enough to provide program guides which do no more than suggest a
daily schedule of a given number of periods, or number of minutes, to be devoted
to English as a Second Languageséi"éianish‘Languége Arts. This is meaningless

as an "Instructional Program Design."

2. Drafting and Dissemination of a Syllabus: The goals and objectives of the
Program should be stated in a cleer and precise manner; and methods and tech-
niques which might be followed td’achieve those goals should be suggested, It
is esgsential that thefe be guidelines regarding hov long the Frogram will run,
taking into account the age, grade and linguistic ability of the children for
whor. the Program is provided. A planned sequence of instruction to enable the
pupils to acquire the skills they need as quiékly as possible is imperative,
This would facilitate the implémentation of a nev program and miniirlze the high
cost of dquplication of planning and development efforts among the various school
| diétricts. | |

3. Integration: A more intensive effort should be made to provide opportuni-

1 .f'l,
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ties for the pupils in the Program to participate in school activities wit::
English-dominant pupils to encourage them to speak English in & non-threaten-
ing environment (gym, music, art, assembly, etc. ). Speaking is an essential
part of language development. Heering and 8peaking English should not be 11m1-
ted to 45 minutes of practice drills per day.

L, Improvement of Test Instrumenns Instruments used to identlfy the target

e e A e i e o e £ s e mtnadeed

population should test the cf verbal communication skills, as well as

- reading and writing abilit; ‘n ™ sh and Spanish., Such a test ghould not re-~
ly on one word responses, but should encourage conversational responses to per-
mit a more valid assassment of the child's language ability.

5. Accelerated Recruitment and Training of Bilingual Teachers: While the Bi-

1lingual Pupil Services Program is reported to have licensed and placed 350 bi-
lingual teachers in the past two and a half years, the need as Measurec. by the
target population is for 3,000 such teachers.

6. Progrem Evaluation: It is the responsibility of the Board of Education to

provide for citywide program evaluation annually. Such eveluation should ‘be
conducted by an outside independent agency in'orderfto assuré;maximum_objgpti—
vity in determining whether:

(a) goals4ana‘objectives are realistic, and to what extent they ar; being

achieved.

(b) educational standards are being maintained.

(¢) program implementétion is in accord with mandates of the Consent Decree.

7. The Board of Education should further:

(a) provide in-service training for all personnel involved in the imple-
mentation of the Program.

(b) grant necessary resources and technical assistance to community school
districts in the initial stages of program implementation.

(c) encourage textbook publishers to develop curriculum méterials appro-

priate to the programlof bilingual education.
‘ % 15
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SELECTION OF PILOT SCHOOLS

The CSS monitoring teams visited seventeen of the forty designated
Pilot Schools, located in Manhattan, Broolen, Queens and the Bronx., The
number of pupils served in the pilot program in these seventeen schools
totaled 4280, ranging from 90 to 675 per school.

From this sample it appeared that most of the schools identified and
chosen to functie: "ix7 Hechools had been operating bilingual programs
prior to the spring of 1975, with funds receivea under Title I and/or
Title VII of the Federal Elementary and Secondary Educatibn Act., A few
of these schools had also received gtate aid funds earmarked for bilingual
education. Only two of these seventeen schools had actually commenced
their program in February 1975.

Because CSS was interested in the procedure by which schools were
selected for the pilot program, each principal and progra=z coordinator was
asked what crite~im had been used in the selection. Sligs, 1y under 50 percent
resfqnded that Zney had been asked to submit a writteﬁ~prc,:sal and were
later notified %zt they had been chosen. They did not kr . what standards
were used in making the determination. The other responses varied and
included the following: the schools had a large proportion of Higpanic
students; schools had five or more years of experiehce wlith bilingual
programs; the principal volunteersd his school as & pilot; and one school
was directed by tre District Office td serve as & pilot,

Personnel i» some of the schools: visited complained that although
their proposal ks been accepted,lthere was & long delay before they were

so advised. Tkear school officials attributed the delay to & lack of



interest in bilingual education at the district level. Such lack of
support from the district offiées was a matter of sérious concern to
principals in seVeral of the schools visited.

Seeking further clarification about the method of selecting Pilot

} Schools, CSS.spoke with an official at the Board. of_Education's office. — .
of Bilingual Education. He stated that all elementary and junior hjgh
schools in each district were to have been notified by the Community
School Boérd to submit propc-uls, regardless of the number of Hisp&nic
children on register. High schools were notified through the Central
Office of the Board of Education. The final decision in the selection,’
he said, was made between the appropriate School Superintendent apd
the Chancellor.

The official :unt'irmed that the Pilot Schools were chosen for the
purpose of serving s mnitels for deyeloping‘bi{ingual programs in their
respective districts. IXT then asked why schools with long-established
bilingual or English aso s Jecond Language (ESL) programs were chogen
as "pilots". He respende4 that it was not economically feasible for
the Board of Educat:.mw to initiate a new program in schools that did
not already have a #:ilingual component in their curricwlum. When askeq
if supplementary fu-1~ were to be allotted to thos= :zrhools starting
their bilinguel prog:r:~ #ext September to make it "economically fegsibls”,
he responded that n, one seemed to have a2 clear idea -f what would
occur in September.

It appears that two major factors considered in the selection of

the "pilots" were cost ani previous experierce with bilinguel educetion,




Among the schools visited oniy two had not hed & bilingual or ESIL program
prior to their deéignation as Pilot Schools. Both were high schools -~
one in Brooklyn and one in the Bronx, CSS was told that the Brooklyn
school was selected because of its higH Hispanic enrollment (51% of the

2000 students enrolled are Spanish -speaking or Spanishssurnamed,..of.whom

more than half are in need of a bilingual program), A similar situation

prevailed at the Bronx school.

FUNDING OF THE PILOT SCHOOLS

Special funding was provided to the Pilot Schools. Several of the
Bilingual Coordinators in these schools stated that they had been under
“he impression that each school was to receive $35,000 for the imple-
mentation of the Program. However, an official in the Office of Bilingual
Education stated to CSé that the amount given to ea~h school was
determined by the '"needs of the school",‘gggt some received less than
$35,000 and none more than that.

Util;ggtion of Funds

The funds received by the Pilot Schools have been used in a variety
of ways. Some schools have used them to expand thei£ already functioning
bilingual programs in order to accomﬁodate more children in need of this
service. The new classes opened witﬁ these funds were generally referred

©_ to as "The Aspira Classes" because the moneys were a direct result of
the sult initated by Aspire.

In other schools, where administrative staff saw no'need to add

classes, they used the funds to acquire additional curricular meterials




needed for the existing classes. They used mosg of their funds to purchase
textbooks, to expand the reading and mathematics laboratories by adding
personnel and equipment, ‘and to enrich their school libraries_with books
written in Spanish,

One of the schools visited was primerily concerned with curriculum .
development, It used its funds to acquire the services of a curriculum -
specialist, who, working with the bilingual teachers in the school,
developed a complete series of curriculum materials in the areas of:

(a) Spenish reading, designed to develop students' reading skills,

(b) Spanish language curriculum for reinforcement and development of
students' dominar* language, (c) Hispanic history and culture, and

(d) English as a Second Languege. Additional curriculum materials were
developed for social studies, science and mathematics, covering all
elementary grade levels. CSS was told that this material would be
disseminated throughout.the district to be used by bilingual teacﬁers
in other schools, some of whom participated in the curriculum workshops
held in the Pilot School twice a week, o

Many schools have enriched their bilingual program by adding servicgs,
such as those produced by a resource teacher who develops ‘curriculum
materials at all levels of the program; bilingual educational assistants
who work closely with the classroom teachers; and paraprofessionals who
are usually utilized for small group instruction. Two of the schools
visited each hired a bilingual guidance ccunselor. School officials in
these schcols found that the bilingual guidance counselor helped improvg
communicaiiion: and understanding among parenmts, administrators and students.

They have: mted a marked improvement in the parent-school relationship.




SELECTION OF STUDENTS FOR THE PILOT PROGRAM

To determine how: students were selected for the pilot program, Css

monitoring teams asked the bilingual personnel in the schools whether the

r

students had been tested for English language proficiency. All answered

yes. The same question about testing for Spanish langunge 20t Loy
produced enly ore negative response; the rest all said yes. Regarding
testing to assess subject area proficiency in English and/or Spanish,
responses were equally d1v1ded between yes and no. |

The Consent Decree required that "an improved method of accurately
and systematically identifying and classifying children who are Spanish-
speaking or Spenish-surnamed;" for placement in biiingual classes, be
f&eéigned and implemented by October 1, 1974. A testing instrument was
designed and administered in Octcber 197k, However, according to teachers.
who used the test, the instrucfiensrwere unclear, the pictures which the
children were to identify were not dEscernible, and the test did not
measure what was . intended. Because this test failed to identify children
according to taeir ability to speak, read; write or comprehend English
and Spanish, the Board of Education discarded it.

Since the test was invalidated, the criterion used for selection was,
in most cases, a subjective determination by teachers of the child's
English language deficiency. Students thus "identified" were then
informelly "tested" by their teachers to determine their ability to read
in Spanigh. For this purpose the student was asked to read & chapter in

& Spanish language borik (at grade level).



Two of the schools visited had designed their pilot differently than
the others and selected both English-dominant and Spanish-dominant children
for the Program. 1In each of these schools two 'baired" classs: were

established at the same“grade levol, one for the Spsnish-~dominant students

anfd another for the Spanish-surnamed children-who-aresEnglish-dominant, -~ --oe

In each class students were assigned to teachers whose dominent
language was the same as their own; at a given time o the day they
exchanged classes. For forty-five minutes daily, th= Spanish-speaking,
bilingual teacher taught the group of English-dominamt students Spanish
as & Second Langusge kSSL),.and the English~dominant teacher provided
English language ins?ructiun to the Spanish-dominant students;

 In order to identify students who, under the court decree, would
receive the bilingual program in the fall of 1975, new tests to assess
language ability in English and Spanish vere developed and administered

in the spring of this year. These will be discussed later in the report.
INSTRUC?IONAL PROGRAM IN THE PILOT SCHOOLS

Subject Matter Instruction

Social studies, mathematics, anq natural science instruction was
conducted in Spanish in most of the schools visited. However, one of the
problemsvfacing teachers in these subject areas is the paucity of appropriate
curriculum materials. Teachers and their aides spent much time culling
from availeble textbooks and developing supplementary materials in Spanish
for these classes. This was particularly true in social stucfes. Textbooks
produced in Spain, Puerto Ricu. or South .America are not relevant to the

social studies curriculum in the United States.
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Despite these proble- ‘'t classes observed . the CSS temms reflected
careful planning and the ics were well presented und developed. 1In
natural science, for example, children were observed planting seeds and

caring for small animals. Such activity-centered learning seemed to capture

of plants and animals were discussed.

More frequently, though, traditional methodology was observed. A formal
presentation was followed by a question and answer period led by the teacher
“o reinforce 1eérhing.

In 35 percent of the schaols, it was reported that both English and

Spanish were utilized for instruction in mathematics; in 28 percent of thé
- schools, both languages were used to teach science; and in 21 percent of the
schools, social studies classes were conducted in both languages. |

In one school all instruction was in English,

In the secondary schools several teachers expressed dismay that their
students had not received an adequate academic educaticn prior to entering
high school. Though Spanish-dominaﬁt, the students' previoﬁs experience in
the lower grades had been in monolingual English classes where they did not
understand the instruction. A high school mathematics teacher who was
interviewed stated thaé, as a result, he spent much of his non~teaching time
simplifying the preseumtation of the topie to be &lsrussed in'the class. -

English Language Instruction

In most of the schools visited, English language instruction was
conducted through English as a Second Language (ESL) classes.

These classes were usually scheduled for one 45 minute period daily.
One of“the schools was providing two periods of “ESL, one of 40 minutes in
-the worning and another 45 minutes in the afternoon; another school reported

three 40 minute periods daily of ESL; and a third assigned 75 minutes to ESL.

[ D]
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English as a Second Languege appeared to be an extremely weak component
in the Pilot Schools.. The most frequently used method of teashing was group
instruction relying on repetition of English_words.and phrases and providing
no opportunity for pupils to develop conversational skills or the abiliity
to cpnceptualize in English.

In many instances students in the class who were obviousiy able to
cbmmﬁhicate in English were nonetheless limited to the same form of instruc-~
tion &=~ the non~English speaking students, repeating in uhison familiar
vocabulary and simple sentences. Instruction in most schools was not
designed to accommodate different levels of linguistic competeﬂce among
the pupils.

' In only two of the school; visited was tﬂe cés team able to observe
English language instruction which was not solely dependént on rote and
memorizetion., Instruction was directed to the development of vocabulary
through employing newly acquired words in their proper context.

Spanish Language Development

Spanish-speaking observers on the CSS monitoring teams noted that
Spanish language instruction in grammatical structure, punctuation, reading
-~and comrrehension was well-planned and executed.
In general, the schools reported that 45 minutes daily were devoted
to Spamish language instruction. ~ “
The CSS team observeé-&isplays of children's poetry and stories about
their native countries. Teachers in some schools had developed a Language

Experience Reading Program utilizing children’s work--drewings, storieé and
poetry--wiich was organized in book form and used in the classroom for
supplementary reading. When students' creativity was tapped to develop
stories From ‘their own experiences, teachers féborted improved student
interest and'participatioﬁ.in the reading process.
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Ose of the schools visited in the Bronx had set up a Sganish language Lab-
oratory with funds received for the pilot project. It was used by those stu-
dents who were experiencing reading difficulty in both Spenish and English.

The laboratory teacher, who is bi;ingual, worked with tio bilingual para-
professionals and the classroomiteachers in developing a curriculum designed to
help students overcome their reading handicap, which she contended was often the
result of--language interference and~the’iﬁability to eséablish phonic differen-
tiations in the two languages. The emphasis was plsced on vowel sounds in Span;
ish and a review of csrrelating sounds in English.

It was claimed that as a resul+ of this intensive program the English
reading ability of the students using the laboratory showed a marked improve-
ment. The school reported that the reading scores of a bilingual fifth grade
class had increased 47 percent in one year, measured by the City-wide Reading-
Achievement Test adhiniste?éd in 1974 and 1975. This group had ﬁreviously
attended monolingual English classes through the fourth grade and had experi-
enced serious academlic difficulties. It was stated that the laboratory was
also used for remedial instruction in other areas of the curriculum, e.g.,

mathematics, science, etec.

Cultural Component
| In ?esponse to a Question as to whether a bicuitural component was inclu-
ded in the curriculﬁh, 8ll of the schools said yes. As to how it was incorpora-
ted in the curriculum, five said through social studies (or history), three
through language arts, and the others wvaried widely, including the following:
art, music, customs, filmstrips, Hispanic culture period, ethnic studies; dis-

plays of flags of different countries, and reading of Spanish péems and plays.
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_ One of the schools has developed a program in ethnic studies, which
includes the various Hispanic cultures, and is highlighted in arts and crafts.,
The children designed a variety of papier-maché artifacts which were characteris-

tic of the Hispanie life-style. Another school held an art fair in which much

of the children's work portrayed various aspects of Hispanié culture.
In enother school a study of the Tainos was undertaken. Students explored
the ¢ulture of the "aborigines", nade masks and drew pictures of the various -

aspects of this Caribbean Indian culture.
STAFFING OF THE PILOT SCHOOLS

The Piiot Schools were staffed in most instances by bilingual teachers
who were native speakers of Spanish. They alsoc iscluded in some ingstunces
English-dominant teachers who were fluent in Spanish. Others less fluent
were usually assisted by bilingual professional assistants (BPA). The BPA's
work with small groups of childien,,providing content area instruction in
Spanish.u In all but one of the schools visited, there Qefe also bilingual
baraprofessionals on staff,

4 Responsés of the monitoring teams to a question about fhe quality of
Spanish sppken by the teacher indicated most. were considered "excellent',
with a few rated "good". A similar question about tﬁe quality of English
spoken by teaéhers who wére not native speakers of English elicited responses
ﬁhich rated three good, one poor and the majority exéellent.

Hoﬁever, in one Brooklyn school a very different'staffing pattern was
observed. The school already_had & bilingual program which was well~organized
and staffed with well-trainedvbilingual teachérsu Two new classes were
opened for the Pilot Program to which only English-dominant teachers who had
& very limited knowledge of Spanish were assigned. There were no bilingual

BFA's, paraprofessionals, or other bilingusal personnel assisting in these classes,
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The CSS monitoring team asked why the pilot classes in this school
were staffed by teaéhers who exhibited very limited Spanish-speaking ability,
and why, under these circumstances, theré were no Spanish~gpeaking para-~
professionals in the classes. The bilingual coordinator stated that the two

teachers would have lost their positions at the school if not so assigned

and that the services of pareprofessionsals had been dended by the Community

School District Office. The coordinator further stated that'the‘Hispénic' S

parents in the school had protested to'the Cpmmunity School Board and were
demanding the services of paraprofessionals for the pilot program, |

A ngstion was ﬁsked.in each of the schools visited whether English
language instruction was given by an ESL teacher. The vast%ﬁajority
responded in the affirmative.

Observers on the monitoring teams also noted that assistance to the
pilot program was prévided by a variety of other sources. M;ny of the schools
visited had the services of. student teachers from various colleges in the

metropolitén~area. In addition, Community School Districts may request

‘assignment of Bilingual Teacher Interns from the Bilinguel Pupil Services

Office of the Board of Education. These interns are enrolled in Master's
degree prograns. The Bilingual Teacher Intern receives a substitute license
effective for one yesr, is employed by the Community School-District on a per

annum basis and before termination of the special license is expected to take

‘the Regular Bilingual Common Branches License Examination. Their duties and

responsibilities are the same as regularly licensed teachers.

In fhe schools visited, many of the paraprofessionals were also engéged
in career ladder programs preparing to become bilingual teachers. Among the
categories of such bilingual personnel are Bilingual Teacher Assistants,

who have from 60-90 college credits} Bilingual Teacher Associates (with more

-than 90 credits and at least one year of teaching experience); and the

)
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Bilingual Professional Assistants, who already possess a Bachelor's degree
but do not have educational credits. Many licensed teachers in the pilot
pr&ér&m vere also doing postgradueste work in the area of bilingual educetion
at City Upiversity, Long Island University and Fordham University.

In addition. all of the schools claimed to have a staff development
program, Staff training was provided through various means including:
after-school workshops led by bilingual resource teachers, weekly in-service
training seminars conducted by the bilingual cocrdinator and master teachers,
district-wide workshops conducted monthly, and Project BEST (Bilingual Education
5kills Training) at Hunter College.

Student-Teacher Ratio

While the average class size in most schools was approximately thirty
children, staffing permitted a ratio of about fifteen pupils to one adult.
In most cases classes were divided into small groups for more individualized
instruction. 1In all schools visited, observers were told that paraprofessionals
employed in the.pilot brogram were assigned to teach in Spanish for part of
the instructional time. Most of the responses indicated that théy provided
"individual" help or worked with groups of eight to ten. In one high school
it was stated that on occasion the paraprofessional rad responsibility for

the full class.
T : INTEGRATION OF STUDENTS

It is stipulated in the decree that students receiving instruction in
the bilingual program ", awill spend maximum time with other children so as
to avoid isolation and segregation from their peers." Many of the schools
_visited stated that they promoted integration of students through a variety
of activities ranging from music and art 8o assembly exercises, lunch periods,

trips, play periods and gym. One school scheduled club activity one afternoon
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a week for the entire school. Children were free to attend any activity
they wished. The options were leather crafts, sewing, ceramics, woodworking'
and others. »

Of the various activities, the monitoring teams only had occasional
opportunities to observe children in assembly, lunch and gym periods. In
2ach such circumstance, éhough, there was total segregation., In the lunchrooms
the children appeared segregated by class group and ethnie identity. Whether
this represented self-segri2gation or A systematic grouping_was not determined.

An assembly period which was observed was attended only by bilingual children.

- The gy classes which were seen were no different. All the Spsnish-speaking

- students were attending gym class together because entire homeroom.classes

were scheduled in thét way. ' , R
In many schools with large Hispanic enrollments, the absence of any
significant number of students of other ethnic groups who are English-dominant

makes integration impossibie.
" STUDENT-TEACHER RELATIONS

A good relationship between students and teachers was cbserved in the

schools visited. An atmosphere of trust and mutual respect prevailed.

Teachers said that students had developed a good self-concept since they
were in the bilingual program.

The CSS teams, where possible, interviewed students in order to find out
their views about the program and their participation in it. They were all
enthusiastic. Comments included: "For the first time I really feel like
attending school," "I feel I belong;" "If I don't understand something, I an
not embarrassed to ask.'" One high school student said that pri9r to her
gttending school in a bilingual setting, she would "cut" most of her classes

because she did not understand "what the teacher was talking about." She
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felt that in the bilingual setting she was not "lodked-down" upon by
teachers and peers. »

Most of the teachers interviewed stated that they expected and demanded
a high level of performance and that the students were responsive. They also
sald that there was a marked improvement in the students' academic achievement.
The monitoring teams observed that students were attentive esnd there was good
class participation. |

Teachers, professional assistants and paraprofessionals stated that they
worked very-closely with the students to.assess their aéademic needs and to

develop a progrem which was best suited to them,
CURRICULUM MATERIALS

Regarding the quality of material utilized in the bilingual clacsrooms,
60 percent’;, of the teachers Judged the meterials to be either goad_or excellent.
Most used both commercially prepared and teacher-prepared materials. All but
.one school indicated a sufficient number of texts and matgrials foi all pupils
and all either had adequately supﬁiied libraries or were in the process of
obtaining them.

In other instances, principals, program.coordinators and teachers
expressed their dissatisfaction with the material available for use in the
bilingu&l.programs. Most of the textbooks are printed in Spain or South America.
Thej are geared to an educational system in which thebépanish lapguage is the
medium of communication for all. They are designed sequentislly for the child
who enters in the early grades and pursués.his education without a language
conflict. Therefore the vocabulary in these books reflects a higher level of
lanuage proficiency than that of the average Hisjanic child in New York City

schools,
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Although zbe New York Hispanic pupils generally live in a Spanish-speaking
environment, Zze- are not necessarily literate in Spanish. For many such

children the shovee-mentioned mnierisals are inap-ropriate ani zovo adw=nced.

Some matewxi . ¢ In use in tnt Pilz 3chools were devzlcped in the
southwest and :- .. . sed on the Mexicww-usmerican culture mmé eXperienre, and
utilize idiomms+: pressions which are alien to the Hisz' ic whild 4in

New York. Als :yed in many schools are mateiials whichz.  v= printef =sd
published in Fler~o Rico for use in he public schools th~ 2, Although a
high percentage :~ the Hispanic sche=zl population in the liew York City public
school system is cf Puerto Rican descent, the stories depicted in these
textbooks generally have a rural setting which teachers claim is not relevant
to the city child.

There is a paucity of appropriate textbooks in Spanish published in
the United States.

Bilingual educators cite a ﬁeed for feading materials which reflect
the urban child's experience, particularly in the Hispanic community. The’

Consent Decree states: '"Materials used in the Program shall avoid negative

reflect, where appropriate, the culture of the children within the Program."

A professional on the staff of the Board of Eduvcation's Bilingual Resource
Center reported that publishers here are beccming increasingly interested
in developing material for bilingﬁal education, but await assurance of an
expandeq market before investing heavily in this effort..

Some Ccmmunity Schocl Districts were sald to have obtained Federal
funding to develop their own_instructional material. Many of the Pilot
Schools visited.had used funds received for the pilot project to develop such
naterials which will be disseminated.throughout the district. One of the

schools had assigned $20,000 of its appropriation for this purpose,

)
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TRENTAL INTOLVEMENT

Personnel ir z..*" :thesei: stated that they had th® 2ull support of

parents for the b_jimmuw .peram. In one-fourth of ths schools visited

Some parents were rewvited ‘i.v have expressed opposition to the enrollmert

of their children in zie wiiiimmal progrem. Among the reasons given wers
fears that the chilarr wowa not learn English, would be "held back"
academically or woult -.e ) igematized. Although all bu=—one of the Pilot
Schools visited repo: ..  Uhseth garents had been advised of the plans and gosls
of the Program, stafs sperésed-that the opposition encountered was generally
the result of misconcertigrus about bilingual education. They said that when
parents were able to ¢ zeriwe the program offered to Hispanic children, many
changed their minds ar: #zyored having their children participate in the
Program.

- The monitoring temms kad ojportunity to interview some parents in a
few of the schools. These jarents confirmed they had been apprehensive
about bilingual educatior, fesring that educational standards ih the .
bilingﬁalyprogram would:mm= Z= compargble to those established for English-
speaking children. However, +hrough tke pé.rent workshops they began to
understand the advantages of tilingual education. They all stated that they
were extremely pleased -with their childrens' progress. .

All schools visited reported that they had developed programs through
which parents paxtiéipéted im school activities. In a few of the schools
this was accomplished t#rough jmvolx{ing parents in curriculum planning and
development; in others garemﬁs*:servedvon coumittees for material evaluation
and selection. In 70 parcent of the schools s, parents were said to serve ag
volunteers in the classroems. Other forms of parent participation which
were mentioned included: pmrents advisory councils, parent workshops,

s €3 ]
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class parent meetings, service as volunteers for assemblies raf Tield trips,

and, in one scizol, raising fumis for library acquisitions.
- TIME LIMIT FOR BILINGUAL INSTRUCTION

The Board of Education has stated in a "Special Circular" =rom the
Office of the Chancellor, dated July 21, 1975: "When a child im:able tec
participate:effectivel& in the learning process in‘English, as f=termined
by an assessment of the child's Jlanguage skills, the child iz wm Jonger reguired
to receive the Program. Further participation in a bilingual program may be
considered as an educational option for a child who is no longer required to
receive this program should‘the parent want a bilingual program for that child,"
CSS's position was stated in its "“Report on Bilingual Rducation."
CSS advocates bilingual programs which: '"..adevelop in the child proficiency
in English language skills at the same time he is provided with academic
instruction in his native language and in English. When the child has

mastered English to the extent that he ecan participate on an equal basis with

English-speaking students, he should be transferred to classes instructed

in English;"

CS5 also endorsed bilingual education legislation which included a
provision to eﬁébleAﬁtudents "in a grade of an iqtermediate or secondary
Schrol who wish to pursue further study in a language other than English,”
to Imve such courses available,

Present state law limits bilingual instruétion to three years., It may

be extended up to six years for individual pupils, if application by :scheol
9

authorities is approved by the State Commissioner of Education.

In interviews with bilingual"personnel‘in the pilot :schools, the
question was.raised as: to how long it was antiéipated that stud.ents would

remmin in the bilingual program. Of responses received in eleven of the 17.
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schocl = vizited, six said "th?ougb: . the sekmol years," two answered
"until the child achieves English 2 _.nguage proficiency" and othemm uere
uncertain. The majority favored a '"raintersrw=" program, in whick: mmfldren
remain in &.o-ilingmal program, recerving irzstruction in both Sparz=rand

. English throwghaz: their school careex.

- The biTinguzl ;programs are of such recemt arigin that bilingmel.
educators aze r=luctent to meke any estimate of how long it might take
such children to develop sufficientiEnglish«1angnage skills in order to
continue their academic déveiopment and social afjustment in an all-English
claés.

EXTENDING THE PILCT PROGRAM TO SYSTEM-WIDE BILINGUAIL EDUCATTIN

A

-Testing for Identification of Students Who Will Receive the Progrem in 1975-'76

Following the zbandonment of the testimg instrument used in Octuber of
1974 to identify students to be served in bIlingual progrems, a new test,
called the "Language Assessment Battery" (L.A.B.) - English version, wes
formulated by the Officé ¢f Educational Evaluation of the Bomerd of Educztion.
The test was initial3y given to a sample popufation of English-spesking:
:students whose perfozmaﬁce was scored and-who served as the "norming" group.
C58 was fold by an cfficial at the Office of Filingual Education that the
L.A.B. test was then given in.mid-May to all.childreg in the:public.:scheool
system who-were not native sc=s=kers of English, including the Spanish-spesking
and Spanish<snrnamed childrern.

This tesii w=s to determine, ammmg‘qtherfthings, which gromp: o Hispanic
children shauld receive bilingual imstrudtion=t the start of“thefmext )
school year. -

Bilingunl teachers and coordinators who.administered the-test complained

to the monitoring teams that it was "inadequate as an instrument to measure
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languag=s proficiency.” They also exgr: 124 concern sbout the design of the test
for grei@zs K-2 « in their opinion, it tesied a child's ability to recognize and
identifrobjecrs rati=r than meesuring e~ child's ability to converse in Eﬁglish.
Many of the srhool personnel also commladized that they were not adequately -instruc-
ted in :he tesznz rrwceedures. They str'2d that they hed attended an orientation
session in their —wmpetive Community ‘SE=wool Districts the day before the test.

In thelr viev these sessions were condm—t:d by inadequatelj} trained personnel who
had received thesr wrientation at a ger=ral meeting held;-‘a;f Board of Education
headquarters, bwht were themgelves uncleer about instructions for administering tre
test. |

The tests for grade lswels 3 - 12 were to be group administerad, except for
the speaking test (to be :.nc‘findually administered), 1In the lower grades, K-2, all
of the tests were: to b= 1nﬂ.mridual1y administered. However, CSS was informed by
school personnel that because of the lirited time available, the testing was fre-
quently done :2n =mall zroups -even in the: lower grades. Since responses were oral,
it was uncle=r hiow much infFaence one ¢hild's response might have had on the others
in -the group-

A Speni=zf wersion of ﬁmL&B.ms ‘also desligned. Teachers:-told (€SS 'tha.t
kindergerten mtmisrts taking thiw tess were required to demonstrate reading skills
on porticas T ilwe dmst, and thot any- students in the other ‘elementary grades re-
fused:to vales “he test becmnse Zher couFnot read in Spanish,

2 major @r=e af” controversy wif the gaesfion of what group of Fispanic chil-
dren-would be re=guired to heke -iim Spani=F version of the L.A.B. The Board of Edu-
catian decidef=fhetthis-tegt would be giwm=n -orily to Hiépanic: pupils whose scores
on the English L.AB. fell below the bottwm 10% of the distribution:of scores of
‘the ‘English-speakimg "norming group". Itswas intended that students. who scored

higher on:the Spanish version wauld be accommodated -in the bilingual program.
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However, the Board of Educaticz changed its position and decided that not
all such students should participate_in the bilingual program. Instead, it
. would have excluded those students whosz scores ;in Spanish, as well as their
scores in English, fell below the btootomr 10% of the "norming gr,ou;é". Such
students, comsidered unsble to marticipate effectively in either language
by these stamilards, would have ieer placed in an English-speaking class.

On the other hand, Asplrapresse® for testing &1l Hispanic children
in Spanish to determine whether ‘they *unctioned better in Spanitsh, ewen if
‘they scored irigh in English., In thedr-view, all such students should be -
fplaéed in a bilingual program.

The divergent points of view brmaght both psziies back into court for
& resolution. Both views wera reject=d. The court noted that: "...the
decree i:s not meant to enroll :for bilingual instrmetion all who are more
fluent in Spanish than in EngZ¥sh. The setting and the goal remein a course
of English-language insfructirer, "lO

However » ithe court also:éid /5ot :accept the Beard of Educatimm's
contention that the cutoff pojimnu h@, at 10% for estabif¥shing whether a
'student could fmmction mor: effdétimely im English., The cemrt. stated that
it was more remsomsEb==tm st 209 a*sﬁzte cutoff for scores im “the English
L.A.B. It reguired -that ‘#iose students. scoring below the 20th: percentile
in English be given the Sganish L.A.B. Furthermore, students:who scored below
the 20th percentile Jim both languages would have their scores:compared: and
‘if they had a higher-score in Spanish, they were to be placed im-the il dmpmesT
Program,

The court ackwowlsdiged “hat these.decisions were basedso "mscientifie
assumptions,"™um-they were the:mostzemceptable .compromise "™he-garties and

the court have been able 'to evolve' =t-the present time forra program which
11 :

is to start i September 1975



Using the 20th percentile as the cutoff poizt in scores on the -
English L.A.B., it was determined by the Boari o Education's ffice of
Education Evaluation tha.t 101,792 children should be tested in the ‘Spanish
‘version L.A.B. Of this group of children, 8%,000 are in the elementary
and junior high schools and in =xcess of V'12A,GL"D are in high schools. The
results of the Spanish L.A.B. tesiing have not heen published.

As of the end of June, no .information was mweilable regarding the
actual number of pupils whowculd be eligible for bilingﬁal classes in
September 1975.

Question of "Compulsory Partizipation" Clarified by the Court

During the course of the pilmt prugram in whe spring of ITV5, papers
wvere filed in Federal E:ourt on bekhalf of "objecting Hispanir pmrert<'" who
wanted their children excluded from the biTingusl program. The: comrt ruled
thet the Consent Decree awarded "Hispemic maremt: and children zerisin
'rights'--to a program of bilingms? efuceiion. It imposed m:Embies upon
(them) to 'enjoy' those rights...%he rights gfiven by-the dzrree do not
compel Spanish~speaking parents #m snroll -Stheir children :#x ‘the- court-
ordered program."lz

In leaving paremts free to chowse, the court cited other ziiurt
décisions regarding education and constituticmal Isv and further referred
to a recommendation made ir Ccmmummity Service Rorimfty's prewiozsly published
"Report on Bilingual Educatimm™:

"Particdpation in bilingudl programs :should e volunterg and -

‘require written permimsinon of the: parect. It is the: respensibility

of local schools to:exp¥ain the pnrpose o bilingusl instometion
to parents and toprovide for-parent partizipation in th=

3
implementation of -the-prmgram,”
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The court order further states:

"Balancing the concerns for freedom and for effective teaching of the
effected Students,“defendant Board ‘has prepared fofms of notice for school
administrators and letters to Hispanic parents which are intended (a) to
inform concerned people of the program and (b) to permit ‘opting out' while
refraining from encouraging it. The tone and content of these communica~

tions are meant to give the educators! best, if not certain, judgment while
) 1 I

'

leaving the choice of educational opportunities for the parents."
The letter prepared by the Board of Ediucation for mailing to parents (in

both English and Spanish) is repioduced in App=ndix B.

Are the Pidots Models?

The majority of schools which will have to implement the "Progrem" in
September-of 1975 will not have had the background and extensive experience of
the: "Pilots", nor are they likely to have the sources-of funding or staff and
materials which the "Pilots" had.

If the Pilot Schools had initiated the ¥rogram in the period from February
to June of 1975, the& might have served as models for the newly emerging pro-
grams, because they would have met the purpose described in the decree of "demon-.
strating on a systematic basis to school personnel on a borough-wide level the
means of developing, implementing, and operating'the Prbgram." =

These schools, over the years, had already 6vercome the difficulties en-
countered in the planning stages and early implementéfion of a bilingual program.
It therefore appears unlikely that schools which have never before piovided bi-
linguel education will have any easy model to.followQ

However, some things have been learned which can be utilized, ag in curri-
culum development, staff-training, aﬁd‘parent involvement. A great desl more

reeds to be done to strengthen the English language instruetional program,
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a3
CONCLUSICN

It is difficult to foresee that anything approaching the Program observed
in these Pilot Schools cen be replicated citywide by schools' opening in
September of 1975. Since most of the Pilot’Schools already had a well-trained,\;:
dedicated, bilingual staff and were atle to strengthen an existing program with
an additional allocation of fundé; they had edvantages which schools starting
in September. will not necessarily enjoy. The problems facing other schools,
such as a shortage of bilingual staff, a dearth of appropriate instructional
materials, the absence of clear-cut curricular guides and toe financial orisis
in New York City which will affect funding for bilingual education, will inevi-
tably jeopardize the full implementation of the Program. The expense budget
adopted by the Board of Estimate and the City Council represented, according to
the Beard of Education, close to a quarter of a billion doliar'cut in the 1eve1
of educational services, It is unlikely that bilingual education will be spared .
in the cuts imposed on community school districts' expenditures.

Under these circumstances it is essential that good faith efforts be made :
by the Central Board of Education to: (a) collect and assess curricclar plans- )
and materials developed in the Pilot Schools, (b) to dissemiﬁate‘widely those
which are judged effective,'(c) to initiate an intensive training program for
teachers who will be expected to implement the Frogrem in the comiug yeaf, and
(4) to commit a major portion of the special Federal and State funding fof
textbook acquisition to the purcnase of textbooks and reading materials appr.o-
priate to the program of bilingusl education.

Bilingual education should be given every chance to prote its efficacy as o
'a,viabie method of reaching children whose difficulty with the English«langcage .‘
has-impeded‘tﬁeir progregs in school. The Program must have priority status

in every district where the pupils who have been identified as needing this

”'7opportunity are enrolled. tﬁsk
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APPENDIX A

-

BILINGUAL PIIOT SCHCOL STUDY GUIDE

' SCHOOL ADDRESS
DISTRICT : PHONE
TOTAL ENROLIMZN"I‘ “ DATE OF VISIT .
OBSERVERS

1) Criteria used for assigmmemt of students to bilingual program

2) DNumber of students in the program:

3) Are students tested for EngTish language proficiency? YES , NO

4) spanish language proficiancy? YES , No

! '5) Are students tested in order to assess their sub,jept ares proﬁcyi‘ency in:

i

a) 'English? o Yes » No__

b) Spenishy¢ . Yes » No

6) How much time do students in the program spend in:

&) English language instruction?

‘b)) Spanish language instruction?

7) Hss there been any parent opposition to the students' assignment to a bilin'gi‘l'aiv
© ' class? ’ o ' o :
YES  ,"NO

8) Were parents advised about the program plans and goals?  YES ~, NO
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9) 1Is the teacher a native speaker of Spanish? YES , WO

10)

16)

'17)
18)

19)
120)

e1)

22)

23)

, bg Non-graded classes

Is the teacher fluent in Spanish? YES s NO

Is Spanish spoken by the teacher: Excellent , Good , Fair s Poor

Is teacher a native speaker of English? N YES , NO

If no, is his/her English: Excellent , Good , Fair , Poor
Is English language instruction conducted by aﬁl?E.S.L. teacher? YES__ ,NO

Is there a bicultural  component in the curriculum? YES » NO

a) If yes, how is it incorporated in the curriculum?

What model is used in the organizational structure of your bilingual program?

a) Bilingual Mini-school

c) Graded classes
d) Bilingual school , —

What is the student-teacher ratio?

Are there any paraprofessionals in the classrooms?  YES » NO

If yes, how are they utilized?

Are the paraprofessionals English or Spanish dominant?

Are paraprofessionals assigned to teach part of the instructional time in

Spanish? - YES , No

If yes, how many students are assigned to each group?

Are the paraprofessionals attending college? YES » NO

If yes, are they in a career ladder program? YES » NO

In what language are the following subjects conducted?
Math » Science s Social Studies

Music ' , Avt , Health Educ,

If professionally trained to make such a judgment, how would you rate the

‘quality of subject mattex instruction given in Spanish?

Excellent ___, qood ,» Rair  , poor




ak)

25)

26)
27)

28)
29)

30)

31)

32)

33)
34)

35)

36)

3

What provisions have been built into the program in order to avoid segre-
gation and/or isolation of the bilingual students from their peers?

In the classroom teacher's judgment, what is the quality of the material
utilized in the bilingual classroom?

Excellent , Good , Fedr , Poor
Is the material commercial? ' YES , No
Are textbooks available in both languapss © YES s NO

If no, pléase explain

Is any material prepared by the teachers in the program? YES ,NO

Is the library adequately supplied with books in both languages? YES ___,NO___

If no, please explain

Are there sufficient texts and other learning materials for all the pupils

in the program? o YES , NO

If no, please explain

Do parents participate in the process of material selection? YES s, NO

Please explain

Do parents participate in curriculum planning and development? YES ,NO

Are parents participating as volunteers in the classroom? YES s, NO

Is there a staff development program? YES , NO

How, and by whom was staff trained for the program?

How was this school selected for the pilot program?

Does the school have a bilingual resource staff? YES_ ., NO
]
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. 37) Was the school staff involved in program development and planning? YES__,NO__

If yes, how?

38) What instruments will be used to measure the pupils' achievement?

Will these be administered in English? YES ,» NO

in Spanish? YES , NO

39) For how long is it anticipated that students will remain in the bilingual
program? ST

40) How will the program be evaluated?

By whom?

41) How is the program funded?
a) Title I
b) Title VII

¢c) Other Federal funds (Please specify)

d) Tax Levy

e) State aid
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Appendix E

Letter to Parent to be in English and in Spanish.

Fone , 1975

Dear Parent:

Your child » has been identified for an educational
program designed to help him/her succeed in school. This program is intended
to strengthen English language abilities while preriding instruction in areas
such as mathematics, science, and social studies in Spanish and to continue
the development of Spanish language sbilities. In addition, in order to avoid
isolation and segregation from his schoolmates, opportunity will be provided
for your child to spend maximum time with other pupils.

We are looking forward to having your child in this program., Should you
have any questions about it, please contact the échool to arrange for an |

opportunity to discuss the matter with me and/or my representative(s).

Sincerely yours,

Principal




